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Abstract 
This paper concerns the importance of understanding learners’ L1 literacy practices and 
how knowledge of these literacies could inform classroom reading and writing 
activities. It has been observed by many authors that recent changes in technology have 
had a profound impact on what and how students read and write. It has been suggested 
that teachers of English must take into account these changes if they wish to provide 
motivating and relevant reading and writing activities in class. Adding to the importance 
of understanding what learners read and write in their L1 is the abundance of literature 
which has found a link between L1 literacy and L2 classroom motivation and 
proficiency. This paper concerns first year undergraduates at a Japanese University on a 
yearlong communicative language course and details the reading and writing tasks they 
are currently given. A questionnaire was designed to determine if there was a 
discrepancy between activities done in class and students reading and writing activities 
in their first language. The questionnaire also aimed to ascertain which reading and 
writing activities are done in their L1 most frequently to determine whether they could 
be exploited in the classroom. The results highlight that there is indeed a discrepancy 
and that the types of texts and the media used to both create and decode such texts differ 
from everyday life and classroom. The paper concludes by recommending that further 
research be done into how students use internet based communication services to 
communicate and how these can be exploited in the classroom.  
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Communication Revolution 
Over the past three decades there have been concerns that Japanese citizens, 
traditionally seen as highly literate, have been reading and writing less, with book sales 
reported to have dramatically decreased throughout the 1990’s (Allen & Ingulsru, 
2003). This was seen as a big enough concern that the Japanese government stated it 
would attempt to tackle the problem in 2002 (Allen & Ingulsru, 2003). It seems 
reasonable to argue this trend is likely to have continued over the past 15 years with the 
advent of new internet based forms of communication. Ivanic, Edwards, Satchwell and 
Smith (2007) said there was an abundance of articles expressing dismay that previous 
literacies were being lost to new tech based forms of communication during the first 
years of the 21st century. In the context of education this trend has been seen as 
worrisome, Lea & Jones (2002) stated, “Concerns are frequently raised about 
undergraduates being so immersed in web-based technologies in their broader lives that 
they have difficulties engaging in more conventional study practices, such as academic 
reading and writing essays” (p. 377). It seems worth noting that this quote from 2002 
came before the advent of internet based social media which has revolutionised how 
people communicate, particularly the young.  
However, instead of seeing such changes as a loss or decline it has also been 
argued that new forms of internet based communication provide an “abundance and 
diversity of possibilities for literacy, as the range of artefacts and genres grow, diversify 
and hybridise” (Ivanic et al., 2007, p. 703). Such genres include Twitter, LINE, 
Instagram  and other internet based applications that allow people to communicate in 
real time (SNS). In the case of these applications the traditional separation between 
reading and writing has been blurred, social network based activities involve reading 
and writing in rapid succession and responses are expected almost instantly. New codes 
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of written communication have been created including pictures, sounds and videos in 
addition to written text (Ivanic et al.,2007).  
The use of these mostly mobile phone based application seems to be prevalent in 
Japan, Taylor stated, “95% of the 15–24-year-old population in Japan own Web-enabled 
mobile phones” (2001 cited by Thornton & Houser 2005, p. 217). Thornton & Houser 
(2005, p. 217)) claimed “Japanese young people have been quick to adopt a mobile 
technology that allows them to e-mail their friends and access the Web as they move 
through their daily schedule”).  
Instead of attempting to somehow fight against this trend it has been suggested 
that, “universities need to respond immediately to this new generation of students in 
aligning their teaching and learning activities with students’ digital worlds, for example, 
harnessing web 2.0 in the curriculum” (Lea & Jones, 2002, p. 380).  
 
A Challenge to the Communicative Language Teacher 
These changes could prove challenging for the communicative language teacher 
working at Universities in Japan. Although most communicative teachers don’t include 
reading essays or books in their curricula (although some of course do), they will 
usually be expected to include some kind of reading and writing tasks in their classes.  
These reading and writing activities are often provided by the class text book, whether it 
be chosen by the institution or the individual teacher. However, it seems reasonable for 
the teacher to ask whether such literacy activities in textbooks have kept pace with the 
developments in how people read and write in their everyday lives, in their own 
language, their L1. It is important for the teacher to ask such questions as there has been 
argued to be a strong link between L1 and L2 (in this case English) proficiency and L1 
and L2 Task motivation. It seems we need to ask ourselves some questions, do reading 
and writing activities provided in our curricula and class books correspond to what 
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students do in L1? Does this effect how well they can do certain activities? Would 
activities given to students which are unfamiliar to them in L1 demotivate them? Would 
activities familiar from L1 be motivating? 
 
The Connection between L1 and L2 and the Teacher  
 
It seems that if the communicative English teacher wishes to know if current 
changes in literacy should effect their teaching practice they need to consider the 
connection between L1 and L2. As discussed previously new internet based 
communication styles mostly consist of reading and writing taking place almost 
simultaneously so it seems sensible to discuss the two skills together rather than 
discreetly. Much literature has found there to be a strong link between L1 and L2 
literacies in both terms of motivation and proficiency.   
 
Day and Bamford (1998) argued that attitude to L2 reading was closely linked to 
their attitude to reading certain genres in L1. If a genre was disliked or unfamiliar in L1 
such tasks given in L2 are likely to be viewed negatively or irrelevant. An attitude to 
reading was defined by Smith (1990) as, “a state of mind, accompanied by feeling and 
emotions that make reading more or less probable” (1990 cited by Yamashita, 2004, 
para. 9). It therefore seems reasonable to argue that if the communicative teacher wants 
students to be positively motivated by and see the relevance of a task it would be a good 
idea to choose something they have knowledge of and a positive attitude towards.  
A link between L1 and L2 proficiency has also been seen to exist. Brooks (2015) 
suggests that students’ proficiency in a genre in their own language will affect how 
competently they can do the task in another. He used the example that students who can 
write good quality essays in their own language are much more likely to be able to do so 
well in L2. This suggestion was exemplified by Kubota (1998 cited by Brooks 2015) 
who discovered her students L2 writing was strongly influenced by their L1 ability. It 
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would therefore seem wise for the communicative teacher to select literacy activities 
that students have some generic knowledge of, if they do not want to spend significant 
time teaching generic conventions and maximise communication.  
 
Another reason it seems important to investigate what students read in L1 is that 
writing is cultural and features of L1 are likely to be transferred to L2 writing if the 
written genre is highly formalised in L1. Rinnert and Kobayashi (2009) stated, “L1 and 
L2 writing instruction and particular kinds of writing experience were found to be 
associated with specific features of Japanese writers’ L1 and L2 texts” (p. 38). Whether 
such features and transfer of skills is present in seemingly less formal internet based 
communication is unclear. However, it seems wise for teachers to know what their 
students read and write in L1 to be aware of any possible transfer of conventions, 
whether they be negative or positive.  
 
Furthering this point is the argument that literacy and language must be seen to 
be a social act. Its features and generic traits are created between groups of people. This 
view emphasizes the importance of the social context, which determines the particular 
writing purposes, Grabe and Kaplan argued that “writing is not a product of a single 
individual, but can be understood from the social perspectives” (1996 cited by 
Kobayashi 2002,p38). It would therefore seem wise for the teacher to choose forms of 
literacy in the communicative class that are connected to leaners social contexts if we 
wish to motivate them and provide relevant communication practice.  
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Funds of Knowledge 
The need to know what students read and write in order to improve language 
instruction has been promoted by Moll et al (1992 cited by Renwick 2015) who coined 
the term “funds of knowledge” to describe the cultural knowledge and skills students 
bring into the class with them. If these “funds” are not taken into account we may 
neglect the ways in which students already communicate fluently and force ideas of 
communication which they do not find relevant to their real lives. This is encapsulated 
in the quote from Moll, Amanti, Neff & González (2002) which suggests, “Standardized 
curriculum has little concern for engaging with knowledges found both inside and 
outside classrooms, casting students as only recipients of knowledge rather than active 
producers of knowledge” (p. 134). It seems reasonable to suggest that successful EFL 
curricula need to take into account the mean communication students use in their 
everyday lives and allow them to use their “funds of knowledge” to aid their L2 
learning. 
 
University Context 
This paper is using as an example of a communicative EFL context a 1st year 
undergraduate English course at a Japanese university which the writer is currently 
teacher on. The primary aim of the course is to improve student’s conversational ability, 
reading and written tasks are intended to reinforce their oral/aural skills. The text book 
that has been selected to meet these goals is `Four Corners 2`. The book has 12 units 
divided into 4 chapters, the final chapter of each unit has a reading and writing task. The 
table below summarizes the types of tasks given.  
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Reading Writing 
Internet blog/bulletin board type task x 2: 
Hobbies/Travel recommendations 
An email to a friend 
Tourist brochure x 2: Canadian seasons, 
Thai Market 
Descriptive paragraphs x 11: self intro 
blog entry, how to manage stress, my 
favourite TV show, an interesting market 
etc. 
Magazine and Webpage articles x 7: 
Handling stress, a biography, African 
superstars etc. 
Online personal profile 
 
It can clearly be seen that the majority of tasks consist of reading short articles 
and writing descriptive paragraphs. All of these tasks have been created for learners and 
were critiqued by Andrews in his review of the book that “In terms of content, I was 
concerned that the textbook used very little authentic materials” (Andrews, 2016, p. 27). 
The questions that need to be answered by the current investigation are, do the tasks in the 
book meet the university aims of supporting and reinforcing oral/aural skills? Do the tasks 
correspond with what learners read and write in their first language? Do the tasks allow 
students to utilize their “funds of knowledge”? 
 
The Questionnaire 
 
In order to investigate what students were reading and writing in L1 a 
questionnaire (see Appendix A) was created. The questionnaire’s main aims were firstly 
to discover whether tasks given in class materials corresponded with their L1 language 
use? And secondly to ascertain what reading and writing students actually do which 
could possibly be utilized in lessons. The types of reading and written genres included 
were selected according to what tasks are used in the learners current textbook, which 
types of tasks are commonly seen in other textbooks and a range of genres that have 
become recently popular due to the rise of internet based social communication.  
Learners were asked to complete the questionnaire by putting a number 
corresponding to their frequency of partaking in the given activity next to the text genre. 
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Frequency was included in an attempt to see whether students had a passing familiarity 
with a particular genre or whether they were regular and active participators in such 
activities.  Questions were also asked about the media through which students read and 
write, again in order to see if these correspond with activities in the current curricula. 
Correspondents were also asked to provide information on how much time they spent 
doing a particular activity and how many words they tended to write in a written 
activity. These questions were asked as they may help teachers design more authentic 
reading and writing tasks I which students can use their “funds of knowledge”.  
Consent was gained from all students before completing the questionnaires to 
allow data to be used in this article. There were a total of 63 respondents, although 3 
were completed either insufficiently or incorrectly enough for them not to be usable. 
The frequency and media questions were answered in full but the questions about time 
spent on a task and amount of words used were often omitted.  
Results overwhelmingly indicated that the most common reading and writing 
tasks students participated in using L1 did not correspond with L2 tasks provided in the 
current curricula.  
 
Reading Activities and the Current Curricula 
 
The most common reading tasks given in the learners’ textbook ‘magazine and 
webpage articles’ were familiar to the majority of students but not the most frequent 
activity they took part in. Concerning ‘paper based magazine articles’ most similar to 
the reading tasks in the textbook, the second most popular answer was that respondents 
never took part in this activity in L1, this accounted for 19 responses in total. The 
majority (35 respondents) said they took part in this activity between once a year or 
more and once a month or more, only 6 respondents said they did this activity weekly or 
daily. As for articles read online, over half (31) respondents said they never did this, 
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with the second highest number (12) saying they did this once a month or more. 
Concerning newspaper articles both paper based and digital forms were both 
infrequently read with never being the most common response 38 and 39 respectively. 
For students who said they read magazine or newspaper articles, the most common 
duration was 10-30 minutes. Data concerning articles read on webpages is harder to 
decipher, the vast majority of students read websites either weekly or daily (53) 
however their reasons for visiting websites don’t appear to be to read articles. For 
example, reasons given for visiting webpages include checking the weather, sport 
results and watching videos on YouTube. Overall it seems that although most 
respondents have some familiarity reading articles, this activity isn’t done frequently 
with a significant number of students not participating in this activity at all. 
The joint second most common reading task in the book focuses on internet 
blogs and bulletin boards, two thirds of respondents said they never read blogs with 
only 7 respondents saying they did this weekly or daily. The most common duration for 
students who said they do read blogs was 10 minutes. The other second most common 
activity reading travel brochures produced similar results with the vast majority of 
respondents saying they either never (38) or only once a year or more (15) read 
brochures.  
It is more difficult to judge the respondents’ familiarity with the final activity 
‘reading internet profiles’. Although the vast majority of students use social media (52) 
in which users commonly create profiles, it’s unclear whether the format of such 
profiles would correspond to the examples in the book. However, it would seem 
realistic to expect that respondents have some familiarity reading others’ profiles. 
Finally, reading activities in the book are all paper based. According to the data 
gathered from the most popular media for reading question, paper was in the fact most 
common media for reading (22 compared to 9 for digital), however 22 also said they 
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had no preference which indicated that reading digitally is indeed familiar for 
respondents. 
 
Writing Activities and the Current Curricula 
 
By far the most common writing activity in the book is writing descriptive 
paragraphs either concerning describing physical phenomena or giving opinions or 
advice. According the data gained on students writing in their L1, there don’t seem to be 
any activities which students regularly partake in that correspond to these kind of tasks. 
Activities that may include producing such descriptive paragraphs such as participating 
in a blog or bulletin board are extremely unpopular, with 57 respondents saying they 
never participate in either activity. Writing postcards which could contain paragraph 
length descriptive content are again not a regular activity for respondents with 32 
respondents saying they never do this and 26 saying this an activity they only do once a 
year or more. Writing letters follows a similar pattern with 48 saying they never do this 
activity and the remaining saying they do it infrequently. It therefore seems reasonable 
to argue that the descriptive writing tasks in the learners’ textbook do not correspond to 
students L1 writing activities. 
The other writing activity given in the book, writing emails does seem to have 
some familiarity with respondents. 23 respondents indicate that they write casual emails 
either weekly or daily. However, there is still a significant number of respondents who 
never write either formal or casual emails, 19 and 25 respectively.  When students do 
write emails they appear to be very short, with the most popular type of email ‘casual’ 
usually just consisting of 10-50 words.  
As with reading, all the textbook based writing activities are paper based. However only 
31 students say they write by hand weekly or every day. Compared to this, 44 students 
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said they write on their mobile phones every day. There appears to be a discrepancy 
between the media used for L2 writing tasks and students’ everyday L1 practice.  
 
Most Frequent Reading Activities 
 
By far the most popular genre read by respondents was Social Networking 
Services (SNS), 57 read content on these services either more than once a week or every 
day, every day being by far the most common. Twitter was the most popular service at 
46, followed by Line (32) and Instagram (20).  The time spent reading these sites varied 
widely but was much greater than any other genre. The majority read content for more 
than 60 minutes daily with some saying over 600 minutes and some saying constantly. 
These findings support the observation outlined earlier concerning the emergence of 
new internet based forms of communication and the internet connectedness of Japanese 
youth. 
Webpages were the second most read type of text with 53 reading content on 
websites weekly or daily. The content read on websites varies widely and the majority 
seems not to consist of in depth reading but rather skimming for information. According 
the data on media use collected it would seem the vast majority use their phones to 
access this content.  
 
Most Frequent Written Activities 
The most frequent type of writing was ‘writing notes in class’, all students did 
this once a month or more with 57 writing notes more than once a week or every day. 
Although the number of words varied over half of respondents who gave information on 
how many words used reported writing more than 500 words. 
The second most popular writing activity corresponded with reading data and was social 
networking servces. 46 students said they wrote on such websites more than once a 
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week or every day. The previously mentioned sites were the most popular with the 
amount of words typed ranging from 10-500.  
Writing essays was also done at least annually by a majority of students. 
Although students may not have to write essays in the EFL context it is clear many have 
familiarity with the genre. 
 
Evaluation and Recommendations 
From the results it seems there is a clear difference between the reading and 
writing students do in L1 and the tasks they are given in their L2 language classes. The 
purpose of this paper is not to argue that the tasks given are not productive language 
learning activities but rather to question whether the ‘funds of knowledge’ they possess 
should be more fully exploited. 
The vast majority of students used SNS sites to read and write at least once a 
week. The theory discussed earlier would suggest the use of such sites in L2 classroom 
activities would motivate them, allow them to be more proficient and allow them to use 
their ‘funds of knowledge’.. It seems reasonable to suggest the reading and writing 
practised on such sites does not consist of creating or decoding paragraphs of texts but 
rather much smaller communicative structures. In the current University context 
discussed it is possible that activities involving such sites could directly contribute to 
students’ communicative ability as communication is at the heart of their very existence.  
It would appear that if the use of Twitter, Line and Instagram were incorporated into an 
EFL classroom the nature of how users communicate on such sites in English would 
need to be investigated. How such activities could aid aural/oral tasks would also need 
looking into further, although it would seem a reasonable suggestion that tasks directly 
relevant to learners’ social contexts would provide greater motivation for students to 
partake in spoken discussion both pre and post task.   
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The communicative media students use in class would need to be adapted, if 
authentic SNS communicative activities were used in class, students’ mobile phones 
would need to be utilized rather than the current reliance on pen and paper for written 
tasks. Students’ mobile phones could also be used to access webpages which students 
reported to be their second most common type of reading activity. A further 
investigation into which websites are used and how they are read, e.g. for meaning, gist 
or detail, could gather data that could contribute to the creation of class based reading 
and writing activities that students could apply their L1 background to. 
The most common thing written by students was notes in class. Would it be 
possible to use students’ L1 notetaking knowledge to facilitate their L2 oral and aural 
skills?  It would seem arguable this could be another area of further investigation.  
 
Conclusion 
In the context discussed in this paper, that of an undergraduate communicative English 
course in Japan, it would appear that students L1 literacies could be more fully taken 
into account to provide more motivating, relatable, authentic and doable tasks in L2. 
Such tasks wouldn’t neglect the learners ‘funds of knowledge’ which they enter the 
classroom with and could directly support the communicative aims of the course. It 
seems reasonable to suggest the usefulness of current reading and writing tasks’ 
contribution to the communicative goals of the course could be questioned and 
alternative tasks based on research findings such as those described in this paper could 
be developed.  
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Appendix A 
FE Reading and Writing Questionnaire 
 
1. What do you read in your own language? Put an appropriate number in the box. 
あなたは母国語で何を読みますか？以下の選択肢から適切な番号を選び□の中に入れな
さい。 
1 Never 
読まない 
2 Once or more a 
year    
年に 1回また
1回以上 
3 Once or more a 
month   
月 1回また 1
回以上 
4 Once or more a 
week 
週 1回また 1
回以上 
5 Everyday 
毎日読む 
 
 Books (Fiction) Paper […….min] 
本 （フィクション）＿＿＿分 
 Books (Fiction) Digital […….min] 
電子書籍（フィクション）＿＿＿分 
 Books (Non-Fiction) Paper […….min] 
本 （ノンフィクション）＿＿＿分 
 Books (Non-Fiction) Digital […….min] 
電子書籍（ノンフィクション）＿＿＿分 
 Magazine Articles : Paper […….min] 
雑誌の記事＿＿＿分 
 Magazine Articles : Digital […….min] 
デジタルの雑誌記事＿＿＿分 
 Newspaper Articles : Paper […….min] 
新聞の記事＿＿＿分 
 Newspaper Articles : Digital […….min] 
デジタルの新聞記事＿＿＿分 
 Emails : Formal […….min] 
かしこまったメール＿＿＿分 
 Emails : Casual […….min] 
カジュアル／ラフなメール＿＿＿分 
 Short Mails […….min] 
ショートメール＿＿＿分 
 Blogs […….min] 
ブログ ＿＿＿分 
 Websites […….min]  
（ウェブサイト＿＿＿分） 
Which………………………………………
………  
（どんなウェブサイト＿＿＿＿＿） 
Which sections? E.g. reviews, bulletin 
boards………………………………………
……..  
（どこを読むか 例：コメント欄/批
評、広告＿＿＿＿＿＿） 
 SNS […….min] 
（SNS＿＿＿分） 
Which…………………………………………
………….. 
（どんな SNSか＿＿＿＿＿＿＿＿＿） 
 Brochure/Pamphlet […….min] 
（パンフレット＿＿＿分） 
Which………………………………………
………… 
（どんなパンフレット＿＿＿＿＿） 
 Comics […….min] 
漫画 ＿＿＿分 
 Other (Please detail)  
その他（詳しく書いてください。）
………………………………………………………………………………………………………
………………………………………………………………………………………………………
………………………………………………………………………………………………………
………………………………………………………………………………………………………
……….. 
 
2. If you answered 2 – 5 for any of the above, write roughly how long you would do that activity 
for in minutes. 
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1.の質問に 2から 5までの選択肢で答えたものがある場合、それらの活動におおよそ何
分ほど費やすか、それぞれ書きなさい。 
 
3. Do you feel more comfortable reading from paper or digitally? 
 紙媒体かデジタル機器を使う場合では、どちらの方が快適に読書を楽しめますか？ 
 
 Digital   
デジタル機器 
 Paper  
紙媒体 
 No Preference 
どちらでも 
 
4. Can you give any more detail about your reading habits?  
 あなたの読書習慣に関してより細かい詳細を教えてください。 
……………………………………………………………………………………………………
…………………………..................................................................................................................
..........................................................................................................................................................
..........................................................................................................................................................
.......................................................... 
 
5. What do you write in your own language? Put an appropriate number in the box. 
 あなたは母国語で何を書きますか？以下の選択肢から適切な番号を選び□の中に入れ
なさい。 
1 Never 
書かない 
2 Once or more 
a year 
年に 1回また
1回以上 
3 Once or more 
a month 
月 1回また 1
回以上 
4 Once or more 
a week 
週 1回また 1
回以上 
5 Everyday 
毎日書く 
 
 Emails (Formal) […….words] 
かしこまったメール 
___________単語数 
 Email (Casual) […….words] 
カジュアル／ラフなメール 
___________単語数 
 Short Mails […….words] 
ショートメール___________単語数 
 Postcards […….words] 
はがき___________単語数 
 Essays for university […….words] 
大学の論文___________単語数 
 Creative writing […….words] 
創作的な作文___________単語数 
 Blog […….words] 
ブログ___________単語数 
 Internet Bulletin Boards […….words] 
インターネット掲示板___________単語数 
 Notes in lessons […….words] 
授業のノート___________単語数 
 SNS updates […….words] 
Which…………………………………………
………….. 
SNS更新___________単語数 
どちらの？ 
 Live chat […….words] 
Which………………………………………
…………. 
ライブチャット___________単語数 
どちらの？ 
 Letters […….words] 
Who to?/why?........................................ 
手紙___________単語数 
誰に？なぜ？ 
 Other (Please detail)  
その他（詳しく書いてください。） 
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………………………………………………………………………………………………………
………………………………………………………………………………………………………
………………………………………………………………………………………………………
………………………………………………………………………………………………………
……………………………………… 
 
6. If you answered 2 – 5 for any of the above, write roughly how many words you would write 
during the activity. 
 
5．の質問に 2から 5までの選択肢で答えたものがある場合、それらの活動に大体どれ
くらいの単語数を書けるか、それぞれ書きなさい。 
7. How often do you usually write? Put an appropriate number in the box 
あなたはどれぐらいの頻度で書いていますか？以下の選択肢から適切な番号を選び□の
中に入れなさい。 
1 Never 
書かない 
2 Once or more 
a year 
年に 1回また
1回以上 
3 Once or more 
a month 
月 1回また 1
回以上 
4 Once or more 
a week 
週 1回また 1
回以上 
5 Everyday 
毎日書く 
 
 By hand 
手書き 
 PC 
パソコン 
 Tablet 
タブレット 
 Phone 
携帯 
 Other. Please 
detail………………………………………………………… 
その他（詳しく書いてください。） 
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Appendix B 
Questionnaire Results 
 
FE Reading and Writing Questionnaire Results (63 Participants) 
1. What do you read in your own language? Put an appropriate number in the box. 
2. If you answered 2 – 5 for any of the above, write roughly how long you would do that 
activity for in minutes. 
Completed Incorrectly: 3 
1 Never 2 Once or more a 
year 
3 Once or more a 
month 
4 Once or more a 
week 
5 Everyday 
 
 1 2 3 4 5 Time Range (when 
given) 
Additional 
Notes 
Books (Fiction) 
Paper 
23 18 12 6 1 10 x 2 
15 
20 
30 x 8 
40 X 2 
60 x 7 
90 X 3 
120 x 6 
180 
300 
 
Books (Fiction) 
Digital  
45 6 3 5 1 5 
20 X 3 
30 
60 x 3 
120 X 2 
 
Books (Non-Fiction) 
Paper  
35 20 5   10 x 2 
15 
20 
30 x 5 
60 x 6 
120 x 4 
180 
 
Books (Non-Fiction) 
Digital  
52 5 2 1  5 
20 X 2 
60 x 4 
 
Magazine Articles: 
Paper  
19 13 22 5 1 5 X 3 
10 x 6 
15 x 3 
20 x 5 
30 x 16 
50 
60 x 3 
 
Magazine Articles: 
Digital  
31 6 12 6 5 5 x 4 
10 x 5 
15 x 3 
20 x 2 
30 x 2 
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60 
120 
 
 
 
 
 
 
Newspaper Articles: 
Paper  
38 10 4 5 3 1 X 2 
3 
5 X 2 
10 x 5 
15 x 3 
20 X 2 
30 x 2 
60 
 
Newspaper Articles: 
Digital  
39 6 5 8 2 1 
3 
5 X 2 
10 x 4 
15 
20 
30 
60 
 
 
 
 
 
Emails: Formal  26 11 17 6  1 X 2 
2 x 2 
3 x 4 
5 x 9 
10 x 4 
20 
30 
60 
 
Emails: Casual  25 6 5 9 1
5 
1 X 4 
3 x 2 
5 x 7 
10 x 2 
15 
20 x 2 
30 X 2 
60 
120 
 
Short Mails 25 5 7 1
7 
6 1 x 3 
2 
3 x 3 
5 x 9 
10 x 4 
15 x 2 
20 x 2 
 
118 
40 
Blogs 40 3 10 6 1 3 
5 x 2 
10 x 5 
15 
20 x 2 
30 
 
Websites  5  2 1
5 
3
8 
5 x 2 
10 x 11 
15 X 2 
20 x 3 
30 x 9 
40 X 2 
60 x 7 
90 
120 x 3 
200 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Amazon 
Youtube x 2 
Google x 6 
Baidu 
Yahoo x 7 
Pet Fashion 
Sport x 4 
Soccer x 2 
Weather 
news 
Make up 
Disney 
Food – 
Tabelog x 4 
Wikipedia 
Job 
University 
portal 
Bulletin 
board x 2 
Mogunabi 
Music x 3 
SNS  3   5 5
2 
Constantly x 4 
A lot x 2 
5 
20 
30 x 7 
40 
60 x 2 
90 X 2 
100 X 2 
120 x 2 
180 x 2 
300 
600 + x 3 
Line x 32 
Instagram x 
20 
Snapchat 
Twitter x 46 
QQ 
Brochure/Pamphlet 38 15 6 1  3 X 2 
5 
10 x 6 
15 
30 
Travel x 2 
Disney 
Food 
IKEA 
Comics 18 11 9 1
1 
1
1 
3 
5 
10 
 
119 
15 x 2 
20 
30 x 4 
40 x 3 
50 X 2 
60 x 9 
120 x 3 
180 
Other (Please detail)        
 
3. Do you feel more comfortable reading from paper or digitally? 
9 Digital 22 Paper 22 No Preference 
 
Unanswered x 1 
 
 
4. Can you give any more detail about your reading habits?  
I check my SNS everyday 
I don’t read for fun 
I hardly ever read x 3 
I usually read on my smartphone x 3 
I don’t read books 
I read comics everyday 
I only read book necessary for my studies 
 
 
5. What do you write in your own language? Put an appropriate number in the box. 
6. If you answered 2 – 5 for any of the above, write roughly how many words you would 
write during the activity. 
1 Never 2 Once or more a 
year 
3 Once or more a 
month 
4 Once or more a 
week 
5 Everyday 
 
 1 2 3 4 5 Number of words 
(when given) 
Additiona
l Notes 
Emails (Formal)  19 13 23 5  40 
60 
100 x 2 
 
Email (Casual)  25 6 6 13 10 20 
30 
50 
 
Short Mails  30 9 9 8 4 20 
50 
60 
 
Postcards  
 
 
32 26 2   60  
Essays for university  20 18 21 1  500 x 3  
120 
2000 x 2 
2000-4000 
3000 
4000 
1000- 8000  
Creative writing  50 6 3 1  100  
Blog  57 1 1  1   
Internet Bulletin 
Boards 
57 1 1  1 500  
Notes in lessons   3 16 41 30 
50 
100 x 3 
300 x 4 
500 x 2 
1000 x 3 
Many x 6 
 
SNS updates 7  7 20 26 10 
15 
20 x 2 
30 x 2 
60 x 3 
100 x 2 
140 
200 
500 
Many x 3 
Twitter x 
8 
Line x 7 
Instagra
m x 5 
Facebook 
Live chat 51  3 3 3 20 x 2 
30 
300 
Nico Nico 
Letters 48 8 4   100 
200 
My friend 
x 2 
Birthday 
card x 2 
Other (Please detail)        
 
7. How often do you usually write? Put an appropriate number in the box 
1 Never 2 Once or more a 
year 
3 Once or more a 
month 
4 Once or more a 
week 
5 Everyday 
 
 1 2 3 4 5 
By hand 11 2 2 7 24 
PC 6 2 15 24 2 
Tablet 35 3 3 2 6 
Phone 1 1 1 4 44 
 
  
